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resultados, se pudo concluir que factores como el miedo a hablar en publico, falta de
confianza, timidez, ansiedad, falta de vocabulario adecuado y el tiempo dedicado al
desarrollo de la habilidad oral, fueron los principales obstaculos en cuanto al desarrollo de
la habilidad oral. Como resultado se destacd que los profesores y la mayoria de los
estudiantes concordaron en que el tiempo dedicado al desarrollo y practica de la
produccién oral no es suficiente. Asi mismo, aunque los profesores y la mayoria de los
estudiantes concordaron en que se ha presentado un mejoramiento de la habilidad oral,
existen multiples falencias que afectan el desarrollo de la habilidad oral (timidez, ansiedad,
falta de vocabulario, entre otras) como se menciond anteriormente.

ABSTRACT: (Mdaximo 250 palabras)

This research project aimed to analyze and identify the factors that affect the
development of the English speaking skill in students based on the lleusco Test
conducted by the program in 2013-2 and 2014-1 where the students could not reach
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the expected level C1 in terms of the oral skill. Such analysis was carried out using
gualitative and descriptive method designs as well as interviews, surveys and class
observations as research instruments. As results, it was concluded that fear of
talking in front of others, self- confidence, shyness, anxiety and lack of vocabulary,
the time dedicated to the oral skill were the main factors hindering the development
of the speaking skill according to the observations, surveys and interviews. As
results, it was highlighted that the teachers and most of the students agreed that the
time given to the development of the oral skill was not enough. In spite of the fact
that the students and the teachers remarked an improvement of the oral
competence, there are multiple shortcomings affecting the speaking production
(shyness, anxiety, fear of talking in front of others, self-confidence, lack of
vocabulary, and the time given) as mentioned above.
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Introduction

It is believed that one speaks a language once this person succeeds communicating
orally. As Bertram (2002) cited in Singh &Yunus (2013) remarks, Speaking is perceived as
the basis of literacy and communication and is considered the most important language skill
Urr (1999) cited by Singh &Yunus (2013). It is then important to note that through the
speaking competence, people express their thoughts, needs, wants and ideas using
appropriate syntactic, pragmatic, semantic and phonological language structures. Due to the
complexity of this, Some students may find it difficult to say or express what they think
while others are more likely to do it fearlessly.

In the Colombian context of learning English as a Foreign Language (EFL), higher
education instructors regularly question themselves why the majority of undergraduate
students are unable to speak English confidently and why they do not reach the level

required by El Ministerio de Educacion Nacional when completing their studies.

It is worth then to analyze how learners of English as a foreign language develop
the speaking skill by emphasizing on the challenges learners face. To this regard, One of
the main reasons to take into consideration might be the lack of confidence in terms of
anxiety about making errors as stated by Trent (2009) and limited opportunities to speak
English inside and outside the classroom (Zhang, 2009). Despite the fact students from the
eight semester of the English as a Foreign Language teacher education program have been
studying English for four years at the university, the great majority of them still do not

reach the level C1 in terms of speaking in the last semester (Eight). This situation unveils a
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key problem in the development of the speaking competence as students are not fully
developing their oral skills despite being taught in alignment with the principles of the

communicative approach.

Based on the above, this study aims to perform an analysis of the development of
the speaking skill in students from the fifth to the eighth semesters of the English as

Foreign Language Teacher Education Program at Universidad Surcolombiana.

To begin with, this research project presents the reasons why it was worth analyzing
such problematic and a detailed description of the problem. It also makes reference to key
literature that supports the research study, and how it was developed. Finally, the
researchers present the results and an analysis of the data gathered together with a set of

conclusions and recommendations.
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Rationale

The goal of language is communication and the aim of speaking in a language
context is to promote communicative efficiency; teachers want students to be able to use

the language as correctly as possible and with a purpose. (Best of Bilash, 2011)

Having said the above, the present research study is conducted bearing in mind the
relevance of the speaking skill in any language, as it is the master piece for oral
communication. Unfortunately it is also one of the main obstacles people usually find when

it comes to producing speech successfully.

The national government has stated that all English as a foreign language teacher
education programs in Colombia should graduate students with level C1 according to
the Common European Framework of Reference. In order to comply with this national
guideline, the English as a Foreign Language Teacher Education Program at Universidad
Surcolombiana has established in the official document of the program, PEP, that students
should achieve an advanced command of the English language. One of the strategies
developed by the Program is the implementation of the ILEUSCO test in the fourth and the
eight semesters. This has enabled the academic committee to track the students’ progress in
all four language skills and keep high standards in the process of teaching and learning the

English language.

In the tests applied in November 2013 and May 2014, students from the eight
semester did not reach the level C1 required. These results show that students are

experiencing some obstacles in terms of speaking production and that a systematic research
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study was worth conducting. Thus, this study intends to identify the main factors hindering
the oral production of the students from the fifth to the eighth semester of the English as a
Foreign Language Teacher education Program at Universidad Surcolombiana. In the next

chapter, the description of the problem and the main research questions will be presented.
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Description and Research Question

Speaking a language is especially difficult for foreign language learners because
effective oral communication requires the ability to use the language appropriately in social
interactions (Shumin, K. 2002). Unfortunately, Speaking production problems have been
evidenced in some students of the English as Foreign Language Teacher Education
Program based on the data collected from the Ileusco test conducted by the program on
November 2013-2, May 2014-1. The ILEUSCO test measures the level of competence in
the four language skills having as a reference the Common European Framework (Al, A2,
B1, B2 and C1). In terms of the speaking skill, from a total of 83 students who took the
ILEUSCO test in 2013-2, 2014-1, twenty two students were in level B1, forty five students

were in level B2 and only sixteen of them were in level C1.

According to Estandares Basicos de Competencias en Lenguas Extranjeras: Inglés
established by el Ministerio de Educacion de Colombia, English as a foreign language

students must finish their degree with a Pre-Advanced (level C1) level of competence.

MivELES SEGUN EL Marco MoMese coMUM DEL | NIVEL EDUCATIVO EM EL QUE 5E ESPERA | [MIETAS PARA EL SECTOR

Comin Buroren NIVEL EN COLOMBLA DESARROLLAR CADA MIVEL DE LENGUA | EDUCATIVO & 2019

Al Principiante Grados | 23

A2 Basico Grados4 a7

Bl Pre intermedic GradosBa 1l *Nivel minimeo para el 100% de los
egresados de Educacicn Media.

B2 Intermedio Educaddn Superior =Mivel minime para docentes de
inglés.

=Mivel minimo para profesionales de
ofras carreras

Cl Pre avanzado *[Nivel minimo para los nuevos egre-
sados de licenciaturas en idiomas.

c2 Avanzado
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In order to meet the requirements of the national government, the English as a
Foreign Language Teacher Education Program establishes that students in the eight
semester are expected to be in level C1. As students are not reaching the expected oral level
at the end of the program, there might be factors hindering their performance. That is the
reason why this research question should be answered: what are the factors that affect the
development of the speaking skill in students from the fifth to the eight semester of the

English as Foreign Language Teacher Education Program?



FACTORS AFFECTING THE ORAL SKILL

Objectives

Main objective:

To identify the factors hindering the development of the speaking skill in students
from the fifth to the eight semester of the English as Foreign Language Teacher Education

Program.

Specific objectives:

1. To identify the oral activities developed in class by the teacher.
2. To analyze students” attitude towards the development of the oral competence.
3. To identify if there is any relationship between the oral activities developed in class

and the oral part of the ILEUSCO exam.
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Literature Review

The oral expression ability is one of the most important aspects in the acquisition
of a foreign language, since a person is able to express thoughts, ideas and knowledge.
According to Bailey and Savage (1994), speaking in a second or foreign language has often
been viewed as the most demanding of the four skills. Perhaps the most difficult aspect of
spoken English is that it is almost always accomplished via interaction with at least on
other speaker. This means that a variety of demands are in place at once: monitoring and
understanding the other speaker (s), thinking about one’s own contribution, producing that
contribution, monitoring its effect, and so on. (Celce, 2001)

In order to understand better the implications of the oral ability in the process of
learning a foreign language, it is important to provide clear definitions of terms such as
speaking, interaction, fluency, pronunciation, treating errors, teacher role, communicative
approach and communicative competence.

Speaking

Speaking, among the four major skills, seems mostly favored as every English
language learner aspires to be effective in communication with others in oral mode. The
importance of teaching speaking skill is that language is acquired through speaking and
listening before one learns reading and writing.(Moradi and Talebi, 2014, p. 1).

Speaking is defined as a social and multisensory speech event, whose topic is
unpredictable. Speaking is social, in the sense that it establishes rapport and mutual
agreement, maintains and modifies social identity, and involves interpersonal skills

(Thornbury and Slade, 2006, p.17).
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As it has been mentioned in the previous sections, speaking is considered as one of
the most difficult skill due to the fact that there are several factors affecting the oral
performance such as lack of vocabulary, shyness, anxiety among others.

According to Shumin (2002), Speaking a language is especially difficult for
foreign language learners because effective oral communication requires the ability to use
the language appropriately in social interactions. Shumin (2002) states:

In practice, it is too often assumed that spoken-language skills can be developed simply by
assigning students general topics to discuss or by getting them to talk on certain subjects.
Evidently, not enough attention is given to the factors that inhibit or facilitate the
production of spoken language. Therefore, in order to provide guidance in developing
competent speakers of English, instructors of EFL should keep these questions in mind:
what affects adult EFL learners oral communication? What are the components underlying
speaking effectiveness? And how can adult EFL learner’s speaking abilities be improved?
(p. 205)

Within the speaking section there are several aspects worth bearing in mind to
analyze the oral skill development: interaction, fluency, pronunciation, treating error,
activities and teachers role in the oral skill development.

Interaction

Interaction is without any doubt a fundamental component of a communicative
classroom, as it provides self-confidence and the possibility to share ideas, beliefs and the
like, while improving the oral English skill. Interaction enables students to talk freely and
comfortably among them. The interaction between teachers and students is very productive,
since teachers approach students spontaneously and it becomes a communicative

atmosphere thereby promoting the oral skill development.
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Interaction in work in small groups, provides a basis for language acquisition. It
also gives students practice in communicated and negotiating meanings in establishing
positive rapport, in maintaining a conversation with appropriate turntaking conventions
and, at the same time, allows them to establish how well they can understand and make

themselves understood. ( Hedge, 2000)

Fluency

The term “fluency” relates to language production and it is normally reserved for
speech. It is the ability to link units of speech together with facility and without strain or
inappropriate slowness, or undue hesitation. (Hedge, 2002)

On the other hand, Hedge (1993) cited by Celce(2001) proposes a more holistic
sense of fluency, that of “natural language use”, which is likely to take place when
speaking activates focus on meaning and its negotiation, when speaking strategies are used,

and when overt corrections is minimized.

Pronunciation

Pronunciation is viewed as another important aspect in speaking production, as
Seidlhofer (1995 cited by Celce, 2001) states, “pronunciation is never an end in itself but a
means of negotiating meaning in discourse, embedded in specific sociocultural and
interpersonal contexts.”

In “teaching pronunciation”, the goal of instruction is threefold: to enable learners
to understand and be understood, to build their confidence in entering communicative

situations, and to enable them to monitor their speech based on input from the environment.
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Intonation, rhythm and word stress are vital pieces when teaching pronunciation and the

oral skill development. (Goodwin cited by Celce, 2001).

Treating Errors

In many foreign language situations, where there is little exposure to English or
practice available in the community, error correction is an expected role for the teacher.
(Hedge, 2002). However, errors are not always rightly corrected making students feel
insecure of themselves and therefore their English speaking development is affected and
frustrated.

Trainee teachers are usually advised to be sensitive to how insistent they are in correcting
an individual publically in class as embarrassment or anxiety can be eliminate any
productive outcome. There is always a need to balance negative feedback on errors with
positive feedback in the student’s attempts to produce the language, and this means
consideration of affective factors and knowing “when to push and when to stop”. Another
strategy which reduces tension is to correct another student’s errors and return to the

original error-maker later in the process. (Hedge, 2002)

Teacher Role

The teacher plays a significant role when it comes to having students develop and
improve the oral skill. Teachers are elemental pieces to guide students and make them
achieve great outcomes.

The roles of teachers and learners are, in many ways, complementary. Given the

learners a different role (such as greater initiative in the class room) requires the teacher to
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adopt a different role. (Nunan, 1989). According to Breen and Candlin (1980 cited by
Nunan, 1989), the teacher has three main goals in the communicative classroom. The first
Is to act as facilitator of the communicative process, the second is to act as a participant,
and the third is to act as an observer and learner.

Communicative Approach

The main purpose of the language is to communicate and this is possible when
people interact and understand each other. The previous statement summarizes the
Communicative Approach concern.

The focus of the Communicative Approach was scenically psychological, based
upon the idea, derived from first language acquisition studies, that attention to meaning
would somehow trigger the natural cognitive development of the language system. (Cook,
2003).

The essence of communicative approach is a shift of attention from the language
system as end in itself to the successful use of that system in context; that is to say from an

emphasis on form to an emphasis on communication. (Cook, 2003).

Communicative competence

Firstly, communicative competence was not only defined as an inherent
grammatical competence but also as the ability to use grammatical competence in a variety
of communicative situations (Hymes, 1972)

According to Canale and Swain (1980) and Canale (1983), communicative
competence is seen as a synthesis of an underlying system of knowledge and skill needed

for communication. In their concept of communicative competence, knowledge refers to
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the (conscious or unconscious) knowledge of an individual about language and about other
aspects of language use. Canale and Swain (1980) and Canale (1983) stated that there are
three types of knowledge: knowledge of underlying grammatical principles, knowledge of
how to use language in a social context in order to fulfill communicative functions and
knowledge of how to combine utterances and communicative functions with respect to
discourse principles.

Bachman (1994, 84), also states that communicative competence, comprises two
basic features — firstly, knowledge, competence in the language, and, secondly, the capacity
for implementing or using the competence. Bachman divides sociolinguistic competence,
which is defined by Canale and Swain (1980) and Canale (1983) as knowing and
understanding how to speak given the circumstances you are in, into two categories:
organizational and pragmatic competence.

According to Crystal (1997) cited by Kasper (1997), the pragmatic competence is
the study of language from the point of view of users, especially of the choices they make,
the constraints they encounter in using language in social interaction and the effects their
use of language has on other participants in the act of communication. Furthermore, Hedge
(2000) argues that pragmatic competence is generally considered to involve two kinds of
ability. In part it means knowing how to use language in order to achieve certain
communicative goals or intentions.

Organizational competence, further splitting into grammatical and textual
competence, presents those abilities involved in controlling the formal structure of language
for producing or recognizing grammatically correct sentences, comprehending their

propositional content, and ordering them to form texts. (Bachman, 1994, 87)
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Grammatical competence includes the knowledge of vocabulary, morphology,
syntax, and phonology and graphology all of which govern, according to Bachman, the
choice of words to express specific significations, their forms, arrangements in utterance, to
express propositions, and their physical realization. Textual competence, on the other hand,
Bachman (1994, 87) includes the knowledge of the conventions for joining utterances
together to form a text structured according to rules of cohesion and rhetorical organization.
Another competence is the strategic competence, this was defined by Canale and Swain
(1980: 30) cited by Dornyei & Thurrell (1991) as ‘verbal and non-verbal communication
strategies that may be called into action to compensate for breakdowns in communication
due to performance variables or to insufficient competence’. In other words, strategic
competence refers to the ability to get one’s meaning across successfully to communicative
partners, especially when problems arise in the communication process. Finally, it is the
sociolinguistic competence which is an integral part of communicative competence, and,
thus, undoubtedly a competence to be strived for by language learners (cf. Bachman, 1990;
Bachman & Palmer, 1996; Canale, 1983; Canale & Swain, 1980) cited by Barron A.
(2006).

In order to achieve a communicative goal through speaking it is important to know
enough the second language in order to understand and decode what others are saying.
Bygate (1987, 3) claims that there are two aspects to be considered — knowledge of the
language, and skill in using this knowledge. It is not enough to possess a certain amount of
knowledge; a speaker of the language should be able to make use of this knowledge in
different situations.

Activities
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Activities are a meaningful way of promoting the oral skill development. These
are some of the most common activities: discussions, speeches, role plays and
conversations.

Discussions

Discussions are probably the most commonly used activity in the oral skills class.
Typically, the students are introduced to topic via reading, a listening passage, or a video
tape and are then asked to get into pairs or groups to discuss a related topic in order to come
up with a solution, a response, or the like. (Lazaraton, cited by Celce, 2001).

Christopher, and Lam (1997 cited by Celce, 2001) believe that students will be
more involved with and motivated to participate in discussions if they are allowed to select
discussions topics and evaluate their peers” performance; this idea is in line with the
principle of students taking responsibility for their own learning.

Speeches

Another common activity in the oral skill class is the prepared speech. Lazaraton
(cited by Celce, 2001) says:

Topics for speeches will vary depending on the level of the student and the focus of the
class, but in any case, students should be given some leeway in determining the content of
their talk. In other words, the teacher can provide the structure for the speech-its rhetorical
genre (narration, description, etc) and its time restrictions-while the students select the
content. Speeches can be frightened for the speaker and, after a while, boring for the
listeners, so it is a good idea to assign the listeners some responsibility during the
speeches.

Role plays
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A third major speaking activity type is the role play, which is particularly suitable
for practicing the sociocultural variations in speech acts, such as complimenting,
complaining, and the like. (Lazaraton, cited by Celce, 2001).

As Lazaraton (cited by Celce, 2001) says, depending on student level, role plays
can be performed from prepared scripts, created from a set of prompts and expressions, on
written using and consolidating knowledge gained from structure or discussion of the

speech act and its variations prior to the role plays themselves.

Conversations
Conversations are one of the most used activities to practice and evaluate the oral
ability. (Lazaraton, cited by Celce, 2001) says:
One of the more recent trends in oral skills pedagogy is the emphasis on having students
analyze and evaluate the language that they or others produce. In order words, it is not
adequate to have students produce lots of language; they must become more
metalinguistically aware of the many features of language in order to become competence
speakers and interlocutors in English. One speaking activity which is particularly suited to
this kind of analysis is conversations, the most fundamental form of oral communication.

Oral conversations can be beneficial for EFL students but sometimes, they do not
feel comfortable in informal conversation practice because of unplanned nature of the
activity. However, conversational activities help students to increase their English level,
improve their vocabulary and feel security when talking.

All the theory above mentioned will help the researchers understand the topic,

contrast the theory with the findings and make an analysis of the oral production problem.
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Related Studies

In a research article by Khan and Ali (2010), two specific questions were
addressed for conducting the study. First, were the students comfortable enough with the
speaking opportunities in the classroom? Second, what was the students’ main concern
about their oral expression? The sample consisted of 20 male students and 20 female
students from 4 Government colleges in district Charsadda (N.W.F.P, Pakistan) studying at
the first year and second year level in college. Data were collected through a questionnaire
including fifteen questions. The results in this study supported the hypothesis that a
significant percentage of learners are not satisfied with the speaking opportunities in the
English class. Even when they understand that the oral skills are important for
communicating, they agreed there was not enough time given to various exercises and
opportunities for the improvement of the speaking ability. Students also complained of
scolding by their teachers for not speaking correctly. Another perspective was proffered by
Nazara’s (2010) research study, the perspective of students from the “English as a Foreign
Language (EFL) Teacher Education Program” at FKIPUKI Jakarta (Indonesia), the
objective established by the investigators was to define the future teachers’ main concerns
about mastering English speaking; to accomplish that objective it was administered a “16
item questionnaire” to gather qualitative input to explain and extend quantitative results; the
findings revealed that all respondents viewed speaking very important and they were
willing to deal with the necessities to master it. Although they got interesting materials,
meaningful activities, and proper opportunity to practice speaking, they insisted to have

longer time to practice.
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Despite the above, Atli’s (2013) research study stated: students also react
positively to good attempts to help them to develop their speaking, such as pronunciation
instruction; to validate that statement the researchers offered to twenty (20) Turkish
learners of English, a short pronunciation course; it is worth saying that their attitude
towards speaking was tested in a previous questionnaire and after the course they were
tested again with the same tool and the results were completely different, they showed a
favorable change.

The outcomes of the studies previously analyzed indicated that students’
perception plays a significant role in every language teaching and learning process. In the
context of speaking classes, the way teachers/lecturers work with the students, how they
motivate speech activities, and relate them to their personal interests and needs, are vital

aspects for the oral performance.
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Hypothesis

Learning a second language is not an easy task for many people, as there are some
factors which affect the process, making it slow and tedious. These may include motivation,
social factors, cultural factors, etc. which can lead to negative results such as frustration and
failure in their courses. Hence it is necessary to seek what the most relevant factors are. In
this way, it is important to make a detailed analysis of such obstacles. First, the role of
students needs to be analyzed in this process, including: style and strategies of learning,

affective and motivational factors, anxiety, shyness, among others.

Among the possible factors affecting the oral communication could be students
dissatisfaction with the English course when it comes to developing the oral ability. Other
reasons why students are not communicating successfully could be insufficient time to
practice the oral ability in Universidad Surcolombiana, shyness, lack of motivation and the
topics used to evaluate and to promote speaking as they could be monotonous and not

interesting.
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Research Methodology
Introduction

The objective of this section is to present the research design, the research methods
to be employed, the precise number of participants and the data analysis procedures.
Research Design

In order to identify and analyze the factors that affect the development of the
speaking skill in students from the fifth to the eighth semester of the English as a Foreign
Language Teacher Education Program at Universidad Surcolombiana, qualitative and
descriptive method designs were used.

According to Creswell (2009), Qualitative research is a form of interpretive
inquiry in which researchers make an interpretation of what they see, hear and understand.
Their interpretations cannot be separated from their own backgrounds, history, contexts,
and prior understandings.

Therefore, the qualitative and descriptive methods are the most suitable techniques
to carry out this inquiry, given the fact that the main purpose is to identify and understand
participant’s perceptions. Similarly, the results will be carefully analyzed in order to extract

meaningful information that would be useful to contribute to future research projects.

Research Methods
Surveys

Surveys are a reliable data collection method due to the fact that is a quick and
efficient way of getting information, especially when a large number of people is required.

Moreover, surveys are easy to list or tabulate the information. According to Cohen and
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Manion (1985) cited by Nunan (1992), surveys are the most commonly descriptive method
used in educational research, and may vary in scope from large-scale governmental
investigations through to small-scale studies carried out by a single researcher. The purpose
of a survey is generally to obtain a snapshot of conditions, attitudes and/or events at a
single point in time. The survey applied in this study was composed of twenty two
questions divided into four sections: oral activities, teachers™ role, students” attitude and
relation of the oral activities with the ILEUSCO exam.

Interviews

An “In-depth interview” was used. Tuckman (1972) states: “interviews, by
providing access to what is ‘inside a person’s head’, [it] makes it possible to measure what
a person knows (knowledge or information), what a person likes or dislikes (values and
preferences), and what a person thinks (attitudes and beliefs)”, which is exactly the
intended purpose. One of the three in-depth basic approaches suggested by Patton (1987) to
conduct qualitative interviewing, represents two significant benefits for gathering
information: reliability and flexibility. The interview was applied to all the sample teachers
to contrast their perceptions with the students. It was composed of seven questions and it
was applied in Spanish, both the interviewers and interviewee’s first language, due to the
fact that the researchers were interested in obtaining as much information as possible from
the interviewed teachers.

Observation

According to Baker (2006), the value of observation is that it permits researchers
to study people in their native environment in order to understand "things" from their

perspective. Observation requires the researcher to spend considerable time in the field with
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the possibility of adopting various roles in order to gain a more comprehensive
understanding of the people being studied. There are two types of observation, participant
observation and non-participant observation. Non-participant observation was used as a

data collection method in the present research study.

Non-participant observation is when you, as a researcher, do not get involved in
the activities of the group but remains a passive observer, watching and listening to its
activities and drawing conclusions from this (Kumar, 2005). Hence, based on the
characteristics of the present study, a non — participant observation was performed in all
courses. In order to collect the data required an observation format composed of four
sections (oral activity, teachers” role, students perception and the relation of the activities

with the ILEUSCO exam) was used by the researchers.

Additionally, the results of the ILEUSCO exam conducted in 2013-2 and 2014-1

were analyzed in order to know the amount of students who achieved the level C1.
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Participants
This study required the participation of all the English teachers and 78 students
from the fifth to the eight semester of The English as a Foreign Language Teacher

Education Program at Universidad Surcolombiana.
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Results

Survey Results

In this section the survey results will be presented. The survey was applied to
seventy eight students from the fifth to the eight semester of the English as a foreign
language teacher education program. The main objectives were: 1) To identify and analyze
the oral activities developed in the English class. 2) To analyze the teacher’s role in the
development of students” speaking skill. 3) To analyze the students’ attitude towards the
development of the oral competence. 4) To identify if there is any relationship between the
oral activities developed in class and the oral part of the ILEUSCO exam.

Chart 1. Question number 1.

Do you like the oral activities
developed in class?

" yes

no

According to students” responses, eighteen percent out of seventy eight students
from the program did not like the oral activities developed in class, whereas eighty two

percent liked the oral activities.
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Chart 2. Question number 2.

What types of activities are

developed in the English class?

Other h
2% Speeches

11%

Role Plays
14%

Thirty nine percent of the students agreed that discussions are the main activity
developed in class. Thirty two percent conversations, fourteen percent role plays, eleven
percent speeches, on the other hand four percent of the students mentioned that debates and
presentations are also activities developed in class.

Chart 3. Question number 3.

How often does the teacher develop
oral activities in class?

Other
15% \

Once a week
25%

Once a month
3%

Once every
two weeks
8%
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Forty nine percent agreed that the teacher developed oral activities in class, twenty
five percent said once a week, eight percent say once every two weeks, three percent stated
once a month, on the other hand fifteen percent of students stated that teacher developed the
oral activities every day.

Chart 4. Question number 4.

Do you think the time given to the
development of the oral activity is
enough?

o

55%

-

According to students” perception, fifty five percent of students stated that the time

given to the development of the oral activity was not enough, however forty five percent
said it is enough.

Chart 5. Question number 5.

The speaking activities are :

M Interesting B Motivating M Appropriate W Participatory

W Boring W Uninteresting ™ Monotonous ™ Tiresome

6% 1% 3% 1%
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In this question the students were allowed to choose more than one option. Twenty
eight percent of students claimed that oral activities were interesting, twenty three percent
of students said that the activities were appropriate, twenty two percent said the activities
were participatory, sixteen percent said the activities were motivating. Additionally, six
percent of the students claimed the activities were boring, three percent said monotonous,

one percent said uninteresting and tiresome.

Chart 6. Question number 6.

Which of the following factors do you
find as a problem when participatingin a
speaking activity in class?

motivation
59 Vocabulary

Shyness
y ‘ 23%

16% —_

Speaking level
of the teacher
Anxiety 2%

13%
Lack of ?

knowledge of
the topic
7%

Lack of teacher’s Op
feedback participation
1% 6%

In this question the students could choose more than one option. Twenty seven
percent of students agreed that self- confidence was a problem when it comes to
participating in a speaking activity. Twenty three percent said that vocabulary was a
problem, sixteen percent said shyness, thirteen percent said anxiety, seven percent said lack

of knowledge of the topic, six percent said opportunity for participation, five percent said
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motivation, two percent said speaking level of the teacher and one percent said lack of
teachers” feedback.

Chart 7. Question number 7.

Does the teacher take into
account your opinion (interests
and needs) when choosing...

never

1% T

|
\ always

49%

sometimes
40%

Forty nine percent of the students agreed that the teacher always took into account
their interests and needs when choosing the topics for the oral activities, on the other hand,
forty students said sometimes and eleven percent said the teacher never took into account
their interests and needs.

Chart 8. Question number 8.

When it comes to correcting your
mistakes:

B the teacher uses good manners

the teacher makes students feel embarrased

1%
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Ninety nine percent of the students claim that the teacher uses good manners to

correct mistakes and one percent say the teacher makes students feel embarrassed.

Chart 9. Question number 9.

Do you feel intimidated by the teacher w
comes to correcting mistakes?

Ninety five percent of the students said they did not feel intimidated by the teacher
when correcting mistakes, while five percent said they felt intimidated.

Chart 10. Question number 10.

the teacher encourages
udents to talk freely

Never
1%

Sometimes
31%
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Sixty five percent of the students stated that the teacher always encouraged them

to talk freely. Thirty one percent said sometimes and four percent said never.

Chart 11. Question number 11.

Do you feel comfortable with the
speaking opportunities?

Sixty nine students agreed that they felt comfortable with the speaking
opportunities, however, thirty one percent of the students say they did not feel comfortable
with the speaking opportunities.

Chart 12. Question number 12.
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observer
5%

he teacher plays the role as:

Sixty percent of the students mentioned that the teacher played the role as

facilitator. Thirty five percent said the teacher was a participant and five percent said the

teacher was an observer.

Chart 13. Question number 13.

the topics of the speaking activities
are stimulating to participate in class

33

According to eighty three percent of the students, the speaking topics were

stimulating and seventeen percent of the students said the topics of the speaking activities

were not stimulating to participate in class.



FACTORS AFFECTING THE ORAL SKILL

Chart 14. Question number 14.

Do you feel motivated to participate
in the oral activities?

Seventy seven percent of the students felt motivated to participate in the oral
activities, while twenty three percent of the students did not feel motivated.

Chart 15. Question number 15.

Do you feel you have
improved the development of
your oral competence?

No
23%

Yes
77%

Seventy seven percent of the students felt they had improved the development of
their oral competence, while twenty three percent of the students said they had not

improved their oral competence.

34
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Chart 16. Question number 16.

Do you feel afraid of talking in front
of others?

Sixty two percent of the students felt afraid of talking in front of others, however,
thirty eight percent said they did not feel afraid of talking in front of others.

Chart 17. Question number 17.

Does the teacher invest time in
preparing student for the lleusco oral
exam?
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Seventy four percent of the students agreed that the teacher invested time in
preparing them for the ILEUSCO oral exam and twenty six percent said the teacher did not
invest time in the preparation for the exam.

Chart 18. Question number 18.

the oral activities help students
acquire the required skills to
succesfully take the oral part of the
lleusco exam

No
28%

Seventy two percent of the students claimed that the oral activities helped the
students to acquire the required skills to successfully take the oral part of the lleusco exam,

and twenty eight percent said the oral activities did not help.

Observation Results
Six hours per group were dedicated to observe the development of the oral skill in
class. The format mentioned previously (methodology section) was used to collect the data.
According to the oral performance analysis, in the semester 5A the teacher
developed the oral activities according to students” level of competence, but the activities
did not promote oral interaction among the students, just with the teacher. It was developed

conversations and discussions. The teacher corrected mistakes in suitable way. Only few
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students had the opportunity to participate in class while the others were just observers.
Regarding the class topics, the teacher did not take into account students” interest and needs
as the topics were taken from the book. The oral activities did not have anything to do with
the oral part of the ILEUSCO exam.

In the semester 5B, oral activities were developed in class however the time was
not enough for students to practice the oral skill. Mispronunciation was highly notable in
this group and the teacher did not correct the mistakes immediately. Topics were not
chosen taking into account students” interest. Some students were too shy when speaking
and preferred not to talk. There were no activities related to the oral part of the ILEUSCO
exam.

In semester six, role plays, conversations and discussions were developed in class

but sometimes there was no interaction among the students. There were too many students
and there were very few speaking opportunities for students to participate. The oral
activities were not similar to the structure of the ILEUSCO exam.
In semester 7A, the teacher developed oral activities in class and students participated
actively in the conversations. Students made mistakes and the teacher did not correct them
immediately. Moreover, the teacher did not take into account students” needs as the topics
were always taken from the book.

Most of the classes observed in semester 8A were dedicated to the preparation of
the grammar part of the ILESUCO exam there was a class in which the teacher developed
oral activities in class, however the topics were not interesting enough and most of the

students were not highly motivated to participate.
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In semester 8B, the teacher sometimes invested time to prepare students for speaking
part of the ILEUSCO exam by simulating a situation in which a topic was given to discuss

in pair.

Interview Results
In this section it will be presented the interview results applied to four teachers
from the English as a foreign language teacher education program. The main objective was

to identify and analyze teachers” perception towards the oral skill development.

Chart 19. Question No. 1

What do you think are the main factors that
affect the students’oral development?

Methodology
13%

Students” attitude
25%

Lack of
indepedent
time
13%

The time dedicated
to the oral skill
development
12%

Lack of vocabulary
12%

Fear of talkingin
front of others
25%

Twenty five percent of the teachers agreed that the main factor that affects the oral
skill development is students” attitude, also twenty five percent of the teachers agreed it
was fear of talking in front of others. Twelve percent stated the time dedicated to the oral
skill development and lack of vocabulary. Thirteen percent said lack of vocabulary, lack of

independent time and methodology.
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Chart 20. Question No.2

To what extent do you take into
account the students’ interests and
needs when selecting the topics for

the oral activity?

Updated topics

are proposed

40%

Topics taken
from the book
60%

Sixty percent of the teachers stated that topics are taken from the book and the
other forty percent said that updated topics are proposed to please students” interests and
needs.

Chart 21. Question No.3

Do you think the time given to the
development of the oral skill is
enough?

no
100%

One hundred percent of the teachers claimed that the time given to the

development of the oral skill is not enough.
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Chart 22. Question No.4

Do you think students feel
comfortable with the speaking
opportunities in the classroom?

Yes

‘ 60%

Sixty percent of the teachers stated that students feel comfortable with the

speaking opportuities in the classroom, however forty percent said that they do not feel
comfortable with the spaking opportunities.

Chart 23. Question No. 5

Do you prepare students for the oral
part of the ILESUCO exam?

= No ®Yes

Sixty percent of the teachers stated that they prepare students for the oral part of
the ILEUSCO exam while the other forty percent said that they do not prepare students for

the oral part of the ILEUSCO exam.
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Chart 24. Question No. 6

Do you think the students have
improved their oral competene?

Do not know
20%

Yes
80%

Eighty percent of the teachers said that students have improved their oral
competence, however twenty percent of the teachers stated that they do not know if

students have improved their oral competence.
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Results Analysis

In this section the main factors found in the data gathering stage are presented.
Triangulation was used to analyze the data collected as it provides validity and reliability to
the research project. Data triangulation involves using different sources of information in
order to increase the validity of a study. The benefits of triangulation include “increasing
confidence in research data, creating innovative ways of understanding a phenomenon,
revealing unique findings, challenging or integrating theories, and providing a clearer
understanding of the problem”. (Thurmond, 2001, p. 254 cited by Lisa A. Guion, David C.

Diehl, and Debra McDonald, 2002).

In order to present the analysis of the results in a clearer manner, the researchers
of this study decided to group the data gathered in the three main factors: psychological,
contextual and linguistic. A sample of the survey, observation formats and interview are
attached in the appendices section.

Psychological Factors

In the psychological factor, students” personal characteristics such as motivation,
anxiety, shyness and self-confidence are analyzed.

Sixty two percent of students from the fifth to the eight semester of the English as
a Foreign Language Teacher Education Program acknowledged in the survey that they feel
afraid of talking in front of others. This could be proven in some class observations, as very
few students showed interest in participating in the oral activities, and students who

participated were always the same.
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In semester 5b anxiety and shyness appeared to be the emotions that limited the
students’ participation. Despite the teacher tried to encourage all students’ participation,
some of them refused to participate hiding behind each other.

Furthermore, the survey revealed that most participants agreed with the fact that
self-confidence, shyness, anxiety, motivation and fear of talking in front of others were
really a limitation in and outside the classroom as they were afraid of making mistakes in
front of teachers and classmates. That it is why they did not feel comfortable enough to
express their ideas and practice the knowledge acquired.

Twenty seven percent of sample students said that Self-confidence was the main
problem. To this regard, in the survey Student 1 (henceforth: S.1) stated that “Most of
students are not self-confidence so they don’t take risks and they prefer not to talk.” S.2
said “sometimes I am a very shy person and not very confident, so I need to take risks, S.3
claimed “Self-confidence inhibits me to speak rightly”.

On the other hand, sixteen percent of students expressed that shyness was also a
limitation. S.8 mentioned “I am a very shy person when speaking in public, that’s why it is
difficult for me to express my ideas and thoughts”. Also S.9 said “I am a shy person so it is
difficult for me to participate in class”. S.10 acknowledged “being shy inhibits you to talk
properly and vocabulary is necessary to develop oral skills”. S.11 said “I am a shy person
and it is a problem because it doesn’t let me ask for help .

According to thirteen percent of students, anxiety also affects the oral production.
S.12 said “when I try to speak in English I always feel so nervous and I can’t organize my
ideas on the spot, so | think I am going to make a mistake and my partners are going to

laugh at me. Besides, sometimes | can’t find the appropriate words because | don’t have
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enough vocabulary.” S.13 mentioned “sometimes 1 feel anxious and I make lots of
mistakes”. S.14. agreed “I have some problems when I am talking in front of my peers. [
have a high level of anxiety”. S.15. said “sometimes I don’t want to make mistakes SO |
don't speak too much”. S.16. stated “ I feel nervous when I am going to participate in an
oral activity”. And finally, S.17. said “ from my point of view, I tried to listen to others but
| really feel fear of speaking because | don’t like to make mistakes”. Anxiety is a common
obstacle among foreign languages learners since speaking another language is a complex
process and it is sometimes difficult to take control of everything. Hsu (2013) remarks that
language anxiety is different from other types of general anxiety and that there was a

negative correlation between the anxiety and how certain tasks were executed in L2.

Another emotional factor that influenced negatively in the development of the
speaking skill was motivation. According to Williams M & Burden R (2001), motivation is
a state of cognitive and emotional awakening, leading to a conscious decision to act, and
gives rise to a prolonged period of intellectual and physical effort to achieve several goals.
Twenty three percent of the sample students did not feel motivated to participate in the oral
activities. S.7. claimed “sometimes I don't have a background knowledge about the topic
and that’s why I do not participate”. S.9. said “I am shy, sometimes I think that my
speaking level is not so good to participate in the oral activities” S.8. mentioned “I don’t
feel motivate because of the topics and teacher’s methodology”.S.21. stated “rarely I
participate in the speaking activities because I don't feel comfortable”. In spite of the fact
that most of students felt motivated, it was observed in the fifth and the sixth semester that

students did not participate actively as there were so many students in the classroom; in
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addition, students in fifth semester sometimes spoke Spanish in class due to the fact that
they did not have enough vocabulary to express themselves.

Sixty two percent of students expressed that they felt afraid of talking in front of
others, this was supported by S.7 who mentioned “people are focused on what mistakes
you make” and S.12 also said “I don't have self-confidence and | think 1 am going to make
some mistakes and people are going to make fun of me .

Accordingly, twenty five percent of the teachers interviewed argued that fear of
talking in front of others is a relevant factor that affects the oral skill production. Teacher 1
(henceforth: T.1) claimed “sometimes the students feel fear of talking in front of others
because they think their partners will make fun of them as they do not have the proper

vocabulary to express themselves and can make mistakes”.

Context Factors

It is understood that the context implies all agents surrounding the students in the
classroom, such as the types of activities, the time given to the development of the oral
skill, speaking opportunities in the classroom, teachers™ role, lack of knowledge of the
topic, preparation for the ILEUSCO exam in class and students” interests and needs. Also,
Mufioz (2001) notes the importance of the context in which foreign language learning takes
place, arguing that mediate, influence and condition it.

Thirty nine percent of students indicated that discussions were the main oral
activity developed in the English class. On the other hand thirty two percent said that

conversations were another common activity and fourteen percent mentioned the role plays.
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The above was clearly evidenced in the class observations where the oral activities were
developed twice a week as forty nine percent of students remarked in the survey.

In regards to the time given to the development of the oral skill, fifty five percent
of the students agreed that the time given was not enough. This was confirmed in the
observations where some of the students could not participate since the activities were too
short and there were other priorities to focus on. S.21 stated “we all know that we are
several students in the course and each one want to participate and the time is always not
enough”. S.22 said “sometimes there are students that don’t have time to explain their
points of view ”. One hundred percent of the teachers interviewed also stated that the time
given to the development of the oral skill was not enough. T.5 mentioned “the time will
never be enough to develop the oral skill as there are other skills to focus on”.

Thirty one percent of the sample students stated that they did not feel comfortable
with the speaking opportunities in the classroom. S.12 claimed “sometimes the same
students are chosen fo talk in class”. S.21 said “I can't participate in the activities and
there are no methodologies in order to involve students in the speaking”. S.22. mentioned
“we need more opportunities to participate in class”. On the other hand, in the seventh and
the eighth semester it was observed that the speaking opportunities were limited since the
hourly intensity decreases each semester. In some other semesters the teacher always gave
the same students the opportunity to talk. In addition, the teachers interviewed also
mentioned that the time to participate was a limitation since the classes were too short.

In terms of the teacher role, sixty percent of students said the teacher was a

facilitator who gave all the necessary tools and preparation for students to develop the class
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by themselves. In class, it was also observed that the teacher played the role as participant
as they took part of the class and interacted with students.

On the other hand, lack of knowledge of the topic is another common problem found
according to the students” perception. S.18 stated “the lack of knowledge does not help
students. They can be sure about what to say, but they get confused and terrified because
there is no word in English to express their opinion”. S.19 claimed “sometimes we don't
have much knowledge about the topic, and I think it influences on several fields such as
vocabulary, self-confidence and lack of knowledge”. S.20. said “the most common
problems that are very clear is vocabulary and lack of knowledge of the topic because our
teacher encourages us to improve our oral skill and to be autonomous learners, but we
don't have discipline”. Twelve percent of the teachers claimed that the lack of vocabulary
was a problem when speaking, this was also evidenced in the observations that students
spoke Spanish when they did not find the suitable words to express the idea.

Regarding the preparation for the oral part of the ILEUSCO exam, seventy four
percent of students stated that the teacher invested time in preparing students for the
ILEUSCO oral exam, and only twenty six percent of them claimed there was no time
invested for the exam. Despite the fact that most of the students indicated that there was
enough time invested, it was observed that in semester 8A there was some practice only in
the grammar part of the ILEUSCO exam, while in semester 8B, the teacher dedicated some
time to practice the speaking part for the exam. According to the observations, in the other
semesters there was no time invested in preparing the oral part of the ILEUSCO exam. On
the other hand some teachers agreed that they do not prepare students for the oral part of

the ILEUSCO exam as it must be done only in the fourth and the eighth semester.
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The survey applied to the students (forty nine percent) revealed that most of the
teachers took into account their interests and needs when it comes to choosing the topics for
the oral activities. However, sixty percent of the teachers agreed that the topics were mostly
taken from the book. T.2 said “Most of the time the oral activities are taken from the

book”. The above was also notable in the class observations.

Linguistic Factor

Linguistics involves language structure which enables people to communicate
effectively. Vocabulary and the improvement of the oral competence were important
aspects that students mentioned.

In terms of lack of vocabulary, twenty three percent of students agreed it was a
problem. S.4 said “sometimes I don't have enough vocabulary to speak that's why it makes
me feel insecure”. S.5. mentioned “we don 't know the vocabulary that we need so it delays
our fluency”. S.6. stated “when you try to say something you have the ideas but not the
necessary vocabulary, and that’s why I don't participate”. And finally S.7. claimed “when
you do not have the appropriate vocabulary and motivation you are not going to
participate actively”. This was noticeable in the class observations as the students tried to
express their ideas but they did not have enough vocabulary in English, and they ended up
translating into Spanish.

In terms of the improvement of the oral competence, seventy seven percent of
students agreed that they had improved the development of their oral competence, and only
twenty three percent said they had not, as S.1 says “I haven 't gained fluency”. S.23 argued

“I think I haven't improved this semester because I don't feel comfortable to talk”. And
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finally S.7 mentioned “I haven 't improved because we don 't practice that skill that much”.
The improvement of the oral competence was also stated by teachers as Eighty percent of
them mentioned that students have improved their oral competence, however, there were
some linguistic limitations when talking as T.1 claimed “Generally, students have improved
fluency when talking, however it is notable that most of the students make grammar
mistakes and have serious pronunciation problems”.

The analysis of the data gathered has produced an initial perspective regarding
how the oral ability has been affected by several factors in students from the fifth to the
eighth semester of the English as a foreign language teacher education program at

Universidad Surcolombiana and it may be used as the basis for further research.
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Conclusions
Learning a second language is not a simple process as it seems; the person has to
develop several skills (cognitive, emotional, psychological, etc) Even though for those who
manage another language it sometimes carries difficulties and we call them negative factors

which affect the learning process.

This study aimed at examining the causes that affect or impact the development of
the oral expression in students from the fifth to the eighth semester of the English as a
Foreign Language Teacher Education Program. The results of this study indicated that most
of students feel comfortable with the development of the oral skill, as most of them feel
motivated, they like the oral activities developed in class and find them interesting as well,
the teacher uses good manners to correct the oral mistakes and they do not feel intimidated
by the teacher, the teacher encourages them to talk freely, they feel comfortable with the
speaking opportunities, they have improved their oral competence, and finally they agreed
that the teacher invests enough time to prepare the oral part of the lleusco exam. Despite
the fact that most of the aspects that the researchers remarked as possible obstacles, were
found positive by the students in the survey, there were some shortcomings signed by the
students and also identified in the class observations. The most highlighted negative aspects
to the development of the oral skill were classified in three factors (Psychological, context

and linguistic).

In relation to the psychological factor, it is concluded that most of the students find
self-confidence, shyness, anxiety, and fear of talking in front of others as limitations when
trying to express orally in English. They feel afraid of making mistakes and being a

laughing stock to others.
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With regard to the context factors, the teachers and most of the students agreed that
the time given to the development of the oral skill was not enough, not only because of the
amount of opportunities given in class but also due to the decrease of the hourly intensity in
the last semesters. On the other hand, students stated that the teachers invested enough time
in the preparation for the oral part of the ILEUSCO exam, however most of the teachers
agreed that in most cases students are prepared for the exam only in the fourth and the
eighth semester. Moreover, although students said that the teachers took into account their
interests and needs, the teachers claimed that most of times it was impossible to satisfy the

students” personal interests since they usually follow the students’ textbook.

In regards to the linguistic factor, in spite of the fact that the students and the
teachers remarked an improvement of the oral competence, the lack of knowledge of the
topic is seen as a great limitation for students. If the students do not have the suitable
vocabulary they get confused and it is difficult for them to express their opinions in

English.

To sum up, the above demonstrates that there are some shortcomings in regards to

the oral skill development.
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Recommendations and Suggestions

It goes without saying that the oral skill development is not an easy task to
undertake. As it was presented in the results chapter, there are several problems to deal
with. Anxiety, shyness, motivation, the time given to the development of the oral skill, the
speaking opportunities, the lack of knowledge of the topic, the teachers” role and students”

interests and needs are key issues according to the findings.

According to those limitations, the oral skill must be a priority in all classes and
more research projects should be conducted in order to improve the students” oral
competence. Also, the time assigned to the development of the oral skill should be
increased semester by semester, instead of being reduced. This is one of the key problems
evidenced, as the more opportunities students have to use the language; the more they will
improve their oral skills. Additionally, students should find ways of practicing the oral skill
outside the classroom. This will allow them to put into practice what has been learned in
class, and in this way, they help themselves diminish obstacles like anxiety and shyness. As
Benson (2013) argues, the concept of autonomy is grounded in a natural tendency for
learners to take control over their learning. As such, autonomy is available to all, although
it is displayed in different ways and to different degrees according to the unique

characteristics of each learner and each learning situations.

As part of the students ‘autonomous learning process, there is a vast amount of
useful virtual tools such as edmodo, uscovirtual, skype, English Central, busuu, among

many others that can help student to overcome the oral skill limitations.
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Similarly, teachers are an active part in students’ language development. They
should provide students with interesting and useful speaking activities, and should
encourage them to talk freely and participate in speaking activities in which their interests
and needs were taken into account. Besides, based on what it could be noted in the findings
with regard to the students’ preparation for the ILEUSCO test, this specific training should
be provided continuously from the first to the eighth semester. This cannot be merely
limited to the fourth and the eighth semesters as it seems to be happening. Finally, it would
be a great idea if this research study was conducted in other settings and regions with a

more significant sample of participants so as to expand the view on other possible factors.
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Limitations

Throughout this research study, there were some limitations which somehow
hindered the complete development of the project. One of those limitations was that not all
the sample participants were willing to complete the survey. Some of them expressed not
having enough time and some others simply did not want to cooperate with the process.
Regarding the observations, there was a group in which it was not possible to observe the

whole time established.
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Appendices

In this section, some sample of the observation formats, survey formats and
teachers” interview are presented. The teachers™ interview was conducted in Spanish as it

facilitated the researchers during the data collection and analysis stages.
APPENDIX 1
Interview transcribed 1

1. ¢Cuéles cree usted que son los principales factores que afectan el desarrollo de la

habilidad oral?

Pienso que uno de los factores que afectan el desarrollo de la habilidad oral es la
parte del filtro afectivo, muchas veces los estudiantes tienen ese miedo a hablar en
clase porque se sienten apenados o no tienen un dominio adecuado del idioma y
este filtro afectivo al estar muy alto impide que el estudiante se exprese bien.
Siempre existe el miedo al “qué diran”, al matoneo. También considero que para
desarrollar la habilidad oral se debe tener cierto dominio sintactico, ortografico,
Iéxico del idioma. Uno no puede hablar sin tener conocimiento de ese tipo de
aspectos linguisticos, al no tenerlos no se puede entrar a producir. Las habilidades
de produccion son mucho mas complejas que las de recepcion. Yo resumiria con
que hay dos grandes grupos de factores afectando la habilidad oral que son los

factores de personalidad y psicoldgicos y factores de limitacion linguistica.

2. ¢hasta qué punto usted tiene en cuenta los intereses y necesidades de los estudiantes

al seleccionar los temas para las actividades orales?
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3.

4.

5.

Debo confesar que uno como profesor muchas veces es esclavo del libro, en
ocasiones es solamente lo que sugiera el texto y caemos en el error de que no
tenemos en cuenta el gusto del estudiante y simplemente nos dedicamos a seguir un
microdisefio. Hace falta mayor indagacion de los intereses del estudiante y

proponer nuevos temas.

¢Cree que el tiempo dado al desarrollo de la habilidad oral es suficiente?

Yo creo que depende de la naturaleza del curso, hay cursos conversacionales,
entonces se le debe dar mayor énfasis a la parte oral. En un curso normal en la
Universidad Surcolombiana se debe buscar la integralidad. Debe existir un balance
entre las 4 habilidades linglisticas, sin embargo siempre falta tiempo e igualmente
los estudiantes no practican extra-clase y solo se quedan con lo poco que se ve en

clase.

(cree que los estudiantes se sienten satisfechos con las oportunidades para hablar en

el salon de clase?

Ahi se tendria que indagar si realmente se sienten satisfechos. He tenido una
experiencia positiva, sin embargo es complicado algunas veces que hablen porque
no todos participan y como docentes estamos llamados a investigar lo que

realmente pasa con el estudiante y por qué no participan en clase.

¢cémo prepara a los estudiantes para el examen oral del lleusco Test?
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No he tenido la oportunidad de prepararlos para este examen. Se necesita
preparacion constante para el examen no solo en el semestre en el que se va a

presentar, y que conozcan la estructura del examen.

6. ¢cree que los estudiantes han mejorado su competencia oral?

Si hay un avance en la fluidez, sin embargo se cometen muchos errores
gramaticales y problemas de pronunciacion. Esto se debe a que se ha interiorizado
mucho el enfoque comunicativo y se estd dejando de lado la parte linguistica.

Queda mucho trabajo por hacer con relacion a la competencia oral del estudiante.
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APPENDIX 2

Interview transcribed 2

1.

¢Cuales cree usted que son los principales factores que afectan el desarrollo de

la habilidad oral?

Los principales factores que afectan la habilidad oral yo pensaria que son, uno
la exposicion al idioma que los estudiantes tengan, es decir que tantas
oportunidades tienen los estudiantes de hablar en el salon de clase, uno puede
mejorar la habilidad oral si la usa. Segundo, otro factor podria ser la
comodidad y la tranquilidad con la que el estudiante se sienta de participar en
esos espacios. Si el docente no genera un ambiente sano, tranquilo en el que el
estudiante pueda participar, el estudiante no lo va a hacer porque se siente con
mucha timidez al cometer errores. El estudiante siempre va a sentir temor al
participar y si hay alguna burla por parte de los compaferos al cometer errores
de pronunciacion, facilmente pueden quedar bloqueados. Y como tercer factor
podria decir que es el nivel de competencia que tenga cada estudiante. Si el
nivel de competencia del estudiante no le da para participar en un debate o una

discusion, no se va a sentir capacitado para participar.

¢hasta qué punto usted tiene en cuenta los intereses y necesidades de los

estudiantes al seleccionar los temas para las actividades orales?

En mi caso (octavo semestre) me oriento por los temas que propone el libro. Sin

embargo, hay momentos en donde se tiene en cuenta la opinion del estudiante.
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Les pregunto sobre que quisieran hablar, que temas les gustaria que
abordaramos en los debates; pero por restricciones de tiempo, uno muchas
veces pasa esto por alto, y se limita a los temas que propone el libro, pero los
temas del libro uno trata que sean muy ajustados a la realidad de los
estudiantes. Pero que yo tenga un Set de temas que los estudiantes me hayan
dicho : "profesor hagamos actividades sobre drogadiccién.” No. Pero. Trato de
hacer muy amenos los temas que propone el libro.

3. ¢Cree que el tiempo dado al desarrollo de la habilidad oral es suficiente?

En algunos casos no es suficiente. En el caso de inglés VIII, que son solo cuatro
horas semanales, uno como docente se ve muy limitado ya que se debe abarcar

lo que mas pueda del curriculo para cumplir toda la meta.

4. ¢icree que los estudiantes se sienten satisfechos con las oportunidades para

hablar en el salon de clase?

Yo pensaria que si porque en mis clases procuro generar mucha interaccion.
Los pongo a que trabajen en parejas, hago preguntas para que respondan,
entonces yo pensaria que tienen oportunidad de hacerlo, pero ya que ellos se

animen y lo hagan en su tema diferente.

5. ¢como prepara a los estudiantes para el examen oral del lleusco Test?

En lo personal me gusta trabajar mucho el formato de la parte oral del examen

ileusco. A partir del semestre pasado decidi implementar un trabajo de
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autoevaluacion. Los estudiantes se hacen en parejas y hacemos un simulacro de
la parte oral del ileusco, ellos graban su intervencion, la transcriben segin un
formato que les doy, analizan su desempefio, identifican los errores y crean una
version mejorada. Esto ayuda a que los estudiantes se den cuenta de las fallas
que estan cometiendo y el dia que presenten el examen no cometan los mismos

errores.

6. ¢cree que los estudiantes han mejorado su competencia oral?

No sabria decirle. Yo esperaria que si mediante el ejercicio de autoevaluacion
que implemente. Pero no lo he medido. No he hecho un examen para ver si
mejoraron o no. No he aplicado un instrumento para ver cémo se sintieron al
final del curso, si fue Gtil o no. Entonces no sabria decirle si han mejorado o no.

Todas mis clases van encaminadas a mejorar la habilidad oral.
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ATTACHMENTS

UNIVERSIDAD SURCOLOMBIANA
ENGL “H AS A FOREIGN LANGUAGE TEACHER EDUCATION PROGRAM
THAT AFFECT * HE DEVELOPMENT OF THE SPEAKING SKILL IN STUDENTS FROM FIFTH TO EIGHT
E ' SEMESTER OF T2 ENGLISH AS A FOREIGN LANGUAGE TEACHER EDUCATION PROGRAM™

—
Dear students. we are cor.ouct:ng this survey as part of a study which aims at identifying the factors that affect the development of the
speakinz skill in students from fifth to cight semester of the English as Foreign Language Teacher Education Program. In order to fulfill the objectives
tudy. 1t is necessary your couy :ration choosing the suitable option according to your personal perception. This information is completely
atial and your names will not be revealed to any source.
‘ Survey
I'e
Section one: Oral activities ( Z 7/
Objective: To identify and analyze the oral activities developed in the English class. )
1) Do you like the oral activities developed in class?
é) Yes, why?
BK No, why? Becavse mwt ofF dhewt do wot aVew - oWl shodeals  Jo (L;owh' cipate,
2) What types of activities are developed in the English class?
?vi\Speeches w{ole Plays ¢) Conversations M6 Discussions ) Other?. L3
3) How often does the teacher develop oral activities in class?
a)  Once a week )(Twice a week c) Once every two weeks d) once a month  e) other? | I |

4) Do you think the time given to the development of the oral activity is enough?

a) Yes, why? ©ven -\_\g one 5\\»«""{ Yhey  one vw@anf/\q@‘ ancl Sfom\'g‘can“
b) No, why? - = 54 >

5) The speaking activities a © (you can choose more than one option)

_ Uninteresting __ Monotonous

,'fldnteresting __ Miotivating _x Appropriate Participatory x Boring
] Tiresome
&) Which of the following f.ctors do you find as a problem when participating in a speaking activity in class? (you can choose
more than one option)

___Vocabulary Speaking level of the teacher _#Se\ﬂconﬁdence Level of difficulty of the activity
i Opportunities for participation Lack of teacher’s feedback x, Lack of knowledge the of topic Anxiety
K Shyness X_ Lack of motivation

Why? I dhink Oval 5 Cinnibioss 3 and. ot Mg cafadl, donie
shodeds coant de:elo::-'q x!(?-txm i and  achules, SRS

-

Section two: Teacher’s Role
Objective: To analyze the teacher’s role in the development of the students’ speaking skill

7) Does the teacher take int¢ account your opinion (interests and needs) when choosing the topics for the oral activities?

a) Always b) Sometimes xNever

8) When it comes to correct:r g your mistakes:

% The teacher us2s zood manners to correct the mistakes.
) ‘The teacher malkes students feel embarrassed

Other?
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10) The teacher encourages studens to talk freely

a) Always 7£Sometimes c) Never

11) Do you feel comfortable with the speaking opportunities in the classroom?
a) Yes, why?

b) No, why? Becavse Sometmes T feel Jdd Teacha don' oo abot ’.#
Oﬁiv\\‘oq.

12) The teacher plays the role as

Participant, once the teacher has finished giving instructions and the activity has started; there is no point in the

teacher standing in front of the classroom doing nothing (as some teachers do). Besides monitoring the class, the teacher can
also join one or two groups as an ordinary participant.
b)

Facilitator, the teacher gives all the necessary tools and preparation for students to develop the class by themselves,
<)

Observer, the teacher rarely takes part of the class and does not provide feedback.

Section three: Students’ attitude

Objective: To analyze the students” attitude towards the development of the oral competence.

13) The topics of the speaking activities are stimulating to participate in class

a) Yes, why?’mg( o ooest J:o@&cs av\cj gl@@‘c;g in @_Lgx“‘.
b) No, why?

14) Do you feel motivated to participate in the oral activities?
"
a) Yes, why? ;
b) No, why? Beaue Yheve art lepo wany  stodenks ond Sone $7%7 T dontt Pl
the chionce, ¢
15) Do you feel you have improved the development of your oral competence?

a) Yes, why?

b) No, why? Wk ot ol Becarse g Semeste. T SW-F'&‘A Coofockelle Jo 4&\%.

16) Do you feel afraid of talking in front of others?

a) Yes, why?

b) No, why? Beqause T dhink Fhd d WMQ:F Yo iz acl skilf
and ¢ othors hele.

Section four: Relatign with the ILEUSCO exam

Objective: To identify if there is any relationship between the oral activities developed in class and the oral part of the ILEUSCO
exam,

17) Does the teacher invest time in preparing students for the iLEUSCO oral exam?

% Yes b) No

18) The oral activities help students acquire the required skills to successfully take the oral part o the ILEUSCO exam?

a) Yes, why? 8 Beavse most of Yhem shmolate U5 i orde, o5 cde a naduz| 4 (?\mg'
b) No, why? o and

iMeve

the o
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UNIVERSIDAD SURCOLOMBIANA
ENGL “H AS A FOREIGN LANGUAGE TEACHER EDUCATION PROGRAM
THAT AFFECT ~ HE DEVELOPMENT OF THE SPEAKING SKILL IN STUDENTS FROM FIFTH TO EIGHT
h ' SEMESTER OF T2 ENGLISH AS A FOREIGN LANGUAGE TEACHER EDUCATION PROGRAM™

FACTORS AFFECTING THE ORAL SKILL

o
Dear stud: we are d thlsm:rveynplnofasmdywhlchwnsnldennfymgﬂneﬁ;uousﬂm:ﬂ‘ectﬂwdcveqununofﬂnc
speahngsklllmshdamﬁmnﬁﬁhmelynmoﬁhcﬁngllshasFuﬂgnl Teacher Education Progr lnotderloﬁllﬁllmeobjeenvos
of this study, it is y your ing the sui option ing to your p 1 p ion. This infc pletely
ennﬁdemnlmdyoutnunswtllnotbemaledtomym
Survey A
[ \\
Section one: Oral activities e :
Objective: To identify and analyze the oral activities developed in the English class. -
1) Do you like the oral activities developed in class?
a) Yes why? Becooye this oduibies belo osto foie Cloenlly owd belier
b) No, why?
2) What types of activities are developed in the English class?
a) Speeches b) Role Plays @Convmﬁons @Discussions &) Other?
3) How often does the teacher develop oral activities in class?
a) Once a week @Twieeaweek c) Once every two weeks d) once amonth  e) other?
4) Do you think the time given to the development of the oral activity is enough?
a) Yes, why?
b) No, why? Tuve 5 wPry ot 30 deuelop ol SEWS - <D Speaiving 35 fess
neoHont 1n AGisseS,, tetthers 02 the Yime fov CDrmwOyv.
5) The speaking activities are (you can choose more than one option)
¥ Interesting __ Motivating __ Appropriate % Participatory ___ Boring ___ Uni ing M
___ Tiresome
6) Which of the following factors do you find as a problem when participating in a speaking activity in class? (you can choose
more than one option)
o Vocabulary  ___ Speaking level of the teacher ¥ Self-confidence ___Level of difficulty of the activity
___Opportunities for participation _ Lack of teacher’s feedback  __ Lack of knowledge the oftopic ¥ Anxiety
____Shyness ___Lack of motivation
Why? 1'on . .shy Person ,so i o dirpwulr %0 e anchicieak
s ass > %
=

Section two: Teacher’s Role

Objective: To analyze the teacher’s role in the development of the students” speaking skill

7) Does the her take into your opinion (i and needs) when choosing the topics for the oral activities?
a) Always @Sometimu c) Never
8) Whenit to correcting your mistak

The teacher uses good to the mistak
The teacher makes students feel embarrassed

' 9) Do you feel intimidated by the her when it to correcting mistakes?

10 eowed ocov woy

rosloEs in o good
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10) The tcacher encourages students to talk freely

@ Always b) Sometimes c) Never

11) Do you feel comfortable with the speaking opportunities in the classroom?

a) Yes, why? Becaose e fopi(s  are ety to undevsand and develor
b) No, why?

12) The teacher plays the role as

a) Participant, once the teacher has finished giving instructions and the activity has started; there is no point in the
teacher standing in front of the classroom doing nothing (as some teachers do). Besides monitoring the class, the teacher can

also join one or two groups as an ordinary participant.
@ Facilitator, the teacher gives all the necessary tools and preparation for students to develop the class by themselves.

c) Observer, the teacher rarely takes part of the class and does not provide feedback.

Section three: Students’ attitude
Objective: To analyze the students” attitude towards the development of the oral competence.
13) The topics of the speaking activities are stimulating to participate in class

a) Yes, why? '/2..’}?\(5 ate interesdina
b) No, why?

14) Do you feel motivated to participate in the oral activities?

> a) Yes, why?
b) . No,why? T camn <ngy . Somtelivves 1 AWink Hha}l mu seoetucing Level
1S Y o Qgeed 4o Pt iGeoate Ny %
15) Do you feel you have improved the development of your oral competence?

a) Yes, why? Now , T ton xpvess belbey udtd I coont o vy
b) No, why? "

16) Do you feel afraid of talking in front of others?

a) Yes, why? wobew  we . gve in cliss 5 wsker e *09"“( N heu
b) No,why? Wohen T preptve Q Plesentaliown

-

Section four: Relation v th the ILEUSCO exam

Objective: To identify il there is any relationship between the oral activities developed in class and the oral part of the ILEUSCO
exam.

17) Does the teache: invest time in preparing students for the ILEUSCO oral exam?
a) Yes @No

18) The oral activi'i 2s help students acquire the required skills to successfully take the oral part of the ILEUSCO exam?

a Yes, why?
No, why?

vt b
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UNIVERSIDAD SURCOLOMBIANA
ENGL “H AS A FOREIGN LANGUAGE TEACHER EDUCATION PROGRAM
ORS THAT AFFECT ~ HE DEVELOPMENT OF THE SPEAKING SKILL IN STUDENTS FROM FIFTH TO EIGHT
SEMESTER OF 112 ENGLISH AS A FOREIGN LANGUAGE TEACHER EDUCATION PROGRAM™

Dear students, we are cor.auct:ng this survey as part of a scudy which aims at identifying the factors that affect the development of the
speakin:2 <kill in students from fifth to cight semester of the English as Foreign 1 Teacher Ed! ion Progr In order to fulfill the objectives
of this study, it is necessary your coop =-ation choosing the suitable option ling to your p I perception. This infc ion is pletely
confidaatial and your names will not te revealed to any source.

Survey
Section one: Oral activities
E Objective: To identify and analyze the oral activities developed in the English class.
1) Do you like the oral activities developed in class?
; a) Yes, why?
3 ® No, why? y o) ja & o) wmpiove i \J

'\"h!\’ are no AR
2) What types of activities are developed in the English class?

a) Speeches @& Role Plays @ Conversations @ Discussions €) Other?
3) How often does the teacher develop oral activities in class?

a) Once a week ® Twiceaweek  c) Once every two weeks d) once a month  e) other?
4) Doyoudnﬁ\kﬂ)eﬁmegiventothedevelopmcmoftbeonlacﬁvityisenough?

a) Yes,why?becawse e om| adisndy piven ja dase is  ast very dipacH.
b) No, why? 72 G !

5) The speaking activities are (you can choose more than one option)

r ___Interesting __ Motivating __ Appropriate X Participatory ___Boring ___ Uni ing M
___ Tiresome
6) Which of the following factors do you find as a problem when participating in a speaking activity in class? (you can choose
more than one option)
l _ Vocabulary __ Speaking level of the teacher ___ Self-confidence ___Level of difficulty of the activity
l __ Opportunities for participation ~ ___Lack of teacher’s feedback ~ ___ Lack of knowledge the oftopic ___ Anxiety
___ Shyness 75 Lack of motivation
Section two: Teacha"; Role

Objective: To analyze the teacher’s role in the develop of the students’ speaking skill

7) Does the her take into your opinion (i and needs) when choosing the topics for the oral activities?
o Always b) Sometimes c) Never
8) Whenit to ing your k
[ The teacher uses good manners to correct the mistakes.
b) The h k d feel embar d
Other?

9) Do you feel intimidated by the her when it to correcting mistakes?
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10) The teacher encourages students to talk freely

|
o Always b) Sometimes ) Never

11) Do you feel comfortable with the speaking opportunities in the classroom?

a) Yes, why?
] No,why? T_woold [[6& To lawe wore oppliumbe) 5 platice gpeakciag. in Ches.
12) The teacher plays the role as

® Participant, once the teacher has finished giving instructions and the activity has startad, there is no point in the

teacher standing in front of the classroom doing nothing (as some teachers do). Besides monitoring the class, the teacher can

also join one or two groups as an ordinary participant.
b) Facilitator, the teacher gives all the necessary tools and preparution for students to develop the class by themselves.

' c) Observer, the teacher rarely takes part of the class and does not provide feedback.

Section three: Students’ attitude
Objective: To analyze the students” attitude towards the development of the oral competence.
13) The topics of the speaking activitics are stimulating to participate in class
) Yes, why? Ome of '“\L«-— e il\#ﬂe;’nﬂs bt gy all.

b) No, why?
14) Do you feel motivated to participate in the oral activities?

® Yes,why? beee 1 lee prachistae gpearing

b) No, why? e v
15) Do you feel you have improved the development of your oral competence?

8 Yes, why? 1 i le siacd 4 ot Bf  vo bl

b) No, why? @
16) Do you fee’ afraid of talking in front of others?

a) Y 25, why?

L) Mo, why?

Section four: Relat on with the ILEUSCO exam

Objective: To iden: fy if there is any relationship between the ora! activities developed in class and the oral part of the ILEUSCO
exam.

17) Does the t-acher invest time in preparing students for the ILEUSCO oral exam?
® Yes b) No
18) The oral - ctivities help students acquire the required skills to successfully take the oral part of the ILEUSCO exam?

- Yes, why?

71
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S UNIVERSIDAD SURCOLOMBIANA
/ ENGLISH AS A FOREIGN LANGUAGE TEACHER EDUCATION PROGRAM
“FACTORS THAT AFFECT THE DEVELOPMENT OF THE SPEAKING SKILL IN STUDENTS FROM
FIFTH TO EIGHT SEMESTER OF THE ENGLISH AS A FOREIGN LANGUAGE TEACHER
EDUCATION PROGRAM™

A OBSERVATION FORMAT

English _\J!| | Mo, €ernands 1o % 1 NoydmD ey
Section one: Oral activity
- Objective: To analyze the oral activities developed in the English class.

Oral performance analysis Yes No

The teacher develops oral activities in class
Comments:

The time given for the development of the oral skill is appropriate.
Comments: /

The speaking topics are interesting and understandable for students
Comments:
| ue Arg  not lrvde ( e .

s
The oral activities are structured according to the students’ level of competence
Comments:

The activities promote oral interaction among the students
Comments:

The activities promote oral interaction between the students and the teacher
Comments:

The teacher introduces the required vocabulary to develop the speaking activity
Comments:

The activities develop the linguistic competence of the students
Comments:

Do the students make appropriate use of pronunciation?
Commerits:

There is a suitable language use among students, and between teachers and students.
Comments: Y

Oral activities developed in class: ) i’
Speeches _ Role Plays __ Conversations __ Discussions A

Comments:

.‘«\-,z. i 2.4 \ <
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7

Section two: Teachers Role
Objective: To analyze the teacher’s role in terms of the speaking skill development

Teachers” Role

No

The teacher corrects the students’ mistakes when speaking
Comments:

The teacher uses a suitable way of correcting students” mistakes
Comments:

. y ¥ {

The teacher encourages students to talk freely
Comments:

The teacher provides feedback when it comes to correcting mistakes
Comments:

The teacher creates an ideal atmosphere to promote the oral production
Comments:

The students feel comfortable with the speaking opportunities in the classroom
Comments:

The teacher takes into account the students ~ interests and needs when selecting the
topics for the activities
Comments:

’1:“", (Ave

The teacher plays the role as

Participant __ Facilitator _ Observer __

Comments:
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y
Section three: Students’ attitude

- Objective: To analyze the students” attitude towards the development of the oral competence.

Students” attitude analysis Yes No
£ The students show interest in taking part of the oral activities
Comments: : )
Wove are paary {onds ard Jult Jowe off thean X
‘*’f"’v"\ -’[’v P ',w‘ A ’rf‘l:'/‘

The students find the topics given stimulating to participate in class
Comments:

The students feel comfortable during the development of the oral activities
Comments:

Section four: Relation with the ILEUSCO exam
Objective: To identify if there is any relation between the oral activities developed in class and the oral part

of the ILEUSCO exam.

ILEUSCO test relation Yes No

The oral activities developed in class are similar to the oral part and the structure of
the ILEUSCO exam?
Comments:

The oral activities prepare students with the required skills to take the oral part of the
ILEUSCO exam
Comments:
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UNIVERSIDAD SURCOLOMBIANA
ENGLISH AS A FOREIGN LANGUAGE TEACHER EDUCATION PROGRAM
/ “FACTORS THAT AFFECT THE DEVELOPMENT OF THE SPEAKING SKILL IN STUDENTS FROM
FIFTH TO EIGHT SEMESTER OF THE ENGLISH AS A FOREIGN LANGUAGE TEACHER
EDUCATION PROGRAM™

OBSERVATION FORMAT
. ]
English Vi v

Section one: Oral activity
Objective: To analyze the oral activities developed in the English class.

Oral performance analysis Yes No

The teacher develops oral activities in class
Comments: /

The time given for the development of the oral skill is appropriate.
Comments:

The speaking topics are interesting and understandable for students

Comments:
}
%) J

The oral activities are structured according to the students’ level of competence
Comments:

The activities promote oral interaction among the students
Comments " y

AN Aol € 1 G 1 N\
Ny L

The activities promote oral interaction between the students and the teacher
Comments:

The teacher introduces the required vocabulary to develop the speaking activity
Comments: .

The activities develop the linguistic competence of the students
Comments:

Do the students make appropriate use of pronunciation?
Comments:

In terms of pragmatic competence, there is a suitable language use among students,

Comments:

and between teachers and students. |

Oral activities developed in class:
Speeches __ Role Plays _ Conversations ¥ Discussions
Comments:
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Section two: Teachers Role
Objective: To analyze the teacher’s role in terms of the speaking skill development

Teachers” Role Yes No
The teacher corrects the students” mistakes when speaking
Comments: e (

H,\) ol ey 1 RSt { A " },

L e

The teacher uses a suitable way of correcting students” mistakes
Comments:

The teacher encourages students to talk freely
Comments:. THOPIS Gwe —letlen frow . o Hou e ef
1. . '

1L 1€ { p v ‘ A

V )04

The teacher provides feedback when it comes to correcting mistakes
Comments:

nyp e \ ’ " 3 ‘ ",

oD L ()

o
-5

The teacher creates an ideal atmosphere to promote the oral production
Comments:

The students feel comfortable enough with the speaking opportunities in the
classroom

Comments:
\

Ve ed % o 3 £y

The teacher takes into account the students “interests and needs when selecting the
topics for the activities
Comments:

The teacher plays the role as

Participant £ Facilitator __ Observer

Comments:
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Section three: Students’ attitude

Objective: To analyze the students” attitude towards the development of the oral competence.

Students” attitude analysis Yes No

The students show interest in taking part of the oral activities
Comments:

SLdeatt Ll wohutied I G0 Poghepale {

The students find the topics given stimulating to participate in class

Comments:

X
The students feel comfortable during the development of the oral activities
Comments:

/

Section four: Relation with the ILEUSCO exam
Objective: To identify if there is any relation between the oral activities developed in class and the oral part

of the [LEUSCO exam.

ILEUSCO test relation Yes No

The oral activities developed in class are similar to the oral part and the structure of
the ILEUSCO exam?

{,

Comments: |t  ~Chohed fruriog 3 /
Ho 3
VTNt i ¥
!

' (BOT7) v { La 2 z J -
The oral activities prepare students with the required skills to take the oral part of the
ILEUSCO exam

Comments:

2




FACTORS AFFECTING THE ORAL SKILL

b

2

¥~

C
4

£

UNIVERSIDAD SURCOLOMBIANA
ENGLISH AS A FOREIGN LANGUAGE TEACHER EDUCATION PROGRAM
“FACTORS THAT AFFECT THE DEVELOPMENT OF THE SPEAKING SKILL IN STUDENTS FROM
FIFTH TO EIGHT SEMESTER OF THE ENGLISH AS A FOREIGN LANGUAGE TEACHER
EDUCATION PROGRAM™

OBSERVATION FORMAT
English OCloper, v A ! A Clasy 4
Section one: Oral activity
Objective: To analyze the oral activities developed in the English class.

Oral performance analysis Yes No ]

The teacher develops oral activities in class l
Comments: A |

The time given for the development of the oral skill is appropriate.
Comments:
i v ~eye "-J"v(«ﬂ; Y. 'Ll, O ‘, L s la T 5 4 Al ><

The speaking topics are interesting and understandable for students -
Comments:

The oral activities are structured according to the students’ level of competence
Comments: ‘

The activities promote oral interaction among the students
Comments: )\

The activities promote oral interaction between the students and the teacher
Comments: y

The teacher introduces the required vocabulary to develop the speaking activity
Comments: . /

The activities develop the linguistic competence of the students
Comments:

Do the students make appropriate use of pronunciation?
Comments”

In terms of pragmati?eompetence. there is a suitable language use among students,
and between teachers and students.
Comments: ., Lag € an 56 Spuntia - 3

[

J LN&“.m &(l w4

Oral activities developed in class:

Speeches __ Role Plays __ Conversations X Discussions £
Comments:

trn Hdeacnas S O A e

L ;

Al D e . .
y . i i |
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Section two: Teachers Role
Objective: To analyze the teacher’s role in terms of the speaking skill development

Teachers” Role

Yes

The teacher corrects the students” mistakes when speaking
Comments:

< {
Pisa b § 462 Y Fir SATE 24 lrvm e d lad fey

6

The teacher uses a suitable way of correcting students” mistakes
Comments:

Ske (ovvects  wash, e ~ G Y _,_‘,_./[ X
The teacher encourages students to talk freely
Comments: p
He Hecehar 05k OVFEereat. quethont God Corioe ¢ X
ShoderdS s Suey 6
[ SAvdead Neaid 3 2 > ~hy .L-) O ngy 2T e

The teacher provides feedback when it comes to correcting mistakes v
Comments:

The teacher creates an ideal atmosphere to promote the oral production
Comments:

The students feel comfortable enough with the speaking opportunities in the
classroom
Comments:

\

( ¢
B Vo Qe > =\ s R =~
¢

> 8
v N o tr
S ¢

The teacher takes into account the students * interests and needs when selecting the
topics for the activities
Comments:

The A " /
0 0P Ca L2 vy v b

The teacher plays the role as

Participant . Facilitator __ Observer __

Comments:
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Section three: Students’ attitude

Objective: To analyze the students” attitude towards the development of the oral competence.

Section four: Relation with the ILEUSCO exam

of the ILEUSCO exam.

Objective: To identify if there is any relation between the oral activities developed in class and the oral part

Students” attitude analysis Yes No |
The students show interest in taking part of the oral activities
Comments: i
i i
i\ BaaNOpadc {iee n Clas( ;
Vi 3 4
The students find the topics given stimulating to participate in class |
Comments: ]
Moo . Yol {<¢ . 3 4
Top Gie ey  (Shde s vedevert) Cuen | A
P k atl 5
The students feel comfortable during the development of the oral activities
Comments: | S iy
Th.(-‘,? g3 v g Lo g 2 Dot bk, ,/
¢
: 2 - ¥ Giy \ ~ i
1}: il s [N NP _|

ILEUSCO test relation Yes

No

The oral activities developed in class are similar to the oral part and the structure of
the ILEUSCO exam?
Comments:

The oral activities prepare students with the required skills to take the oral part of the
ILEUSCO exam
Comments:

; L. 4
Ao 5 %. 3 (4 Lt p L .-




